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Annual Report Section 4 – Display of Annual Reporting Measures for 2021-2022 

www.bakeru.edu/ksde-caep-annual-reporting  

  

Measure 1 (Initial): Indicators of teaching effectiveness (R4.1). Completer effectiveness in applying 

professional knowledge, skills, and dispositions.  

Utilizing a focus group interview format in Spring 2021, Baker University piloted the Teacher Strengths 

Survey Instrument (TSS) initially developed and validated by KAPCOTE institutions. Baker’s pilot focus 

group consisted of three completers representing first through three years’ experience in the teaching 

field. The following feedback was gathered through our unique approach of utilizing anonymous ZOOM 

polls and follow up clarifying questions.  

Results from the USOE Spring 2021 Focus Group ZOOM polls rating their level of preparation from 

teacher preparation program in seven areas on a scale of 1 (Novice) to 4 (Exemplary) are shown in the 

table below.  
          Strongly Disagree=0   Disagree=1   Neither Agree or Disagree=2   Agree=3   Strongly Agree=4  

USOE Thematic Section  InTASC Standard  Spring 2021  
Mean Score on 4-point scale  

N Size = 3      

Managing my Classroom  3  3.22  

Planning Units and Lessons  7  3.05  

Understanding my Learners  1,2  3.44  

Utilizing methods of teaching and instruction  8  2.87  

Assessing and Tracking Student Performance  6  3.00  

Technology Integration  3,5,7,10  2.67  

Equity of all Learners  1,2,3,4,7,9  3.08  

Overall Average    3.05  

  

Undergraduate candidates reported highest level of preparation in understanding learners (mean  

3.44/4.00) and learner and learning environments (mean 3.22/4.00). Through qualitative analysis of the 

transcript using MAXQDA, our in-house statistician uncovered strengths evidenced by the following 

sample direct quotes.  

Understanding Learners (Strengths):  

• I think Baker just did a fantastic job of helping us understand all types of learners doing the 

diversity practicum...And bringing in other teachers and just really getting a good idea of every 

learner is so different that I think it really prepared us to go in and not expect one thing with a 

student.  

• Yeah, I feel the exact same way, I think, especially with the practicum, how we had so many 

different places that we went. Because I mean by the time we graduated I had gone to both 

middle schools and high schools, and it was like rural and urban.  
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Learner and Learning Environment (Strengths):  

• We meet them as like social emotional where they’re at when they come in and that’s really like 

the focus and we accept everyone, and like, how do you create an inclusive environment, I 

thought, which has really hit home...  

• I would agree, I think, especially like the social emotional part I feel like in relationship building 

for sure I feel like that was a big strength with Baker you guys really pushed that at and I felt like 

that was what made me super prepared for like building relationships with students.  

  

The indicator with the lowest score was in technology integration (mean 2.67/4.00) and utilizing 

methods of teaching and instruction (mean 2.87/4.00). Through qualitative analysis of the transcript 

using qualitative MAXQDA software, our in-house statistician uncovered improvement areas evidenced 

by the following sample direct quotes.  

Technology Integration (Improvement):  

• Technology that the districts around us are using and maybe doing like almost like PDS on those 

so like I know my district was really big about us using Nearpod. So maybe teaching students 

about Nearpod and, like the things that maybe, giving us the opportunity to practice, making a 

Nearpod and seeing how that whole thing works.  

• I think she makes a good point. I’m just trying different things, and just getting in the habit or, 

hey for this assignment, I want you to use this type of technology or just making things more 

specific, so we just have to try and be more flexible with technology, and I think that would just 

hone people skills more.  

Utilizing Methods of Teaching and Instruction (Improvement):  

• I like the places to find recent, find current research, excuse me, because I think that is a big 

thing you learn so many great strategies but there’s always new things developing. I think 

finding the time to do that it’s harder, so having quick access of what are good resources online 

that you can go to would be great.  

• And maybe even just like compiling a list of books that are really solid for different subject areas, 

because there are like specific authors that are known for their high school English resources and 

like I don’t know I didn’t really know any of those names until I actually got into the field and so 

maybe those would be helpful.  

This information was shared with faculty during 3/2/22 departmental meeting. It was also shared with 

CUTE Committee members during the 4/12/22 meeting along with dialog about considering:  

•  Ho 

tea 

w practice with technology might be accomplished during practicums and student  

ching, i.e. Nearpod, etc.?  

 o Because technology can be challenging with classroom, building-wide, or districtwide 

rollouts, student teachers need to jump in and ask questions about specific 

technology offered to each student or teacher they encounter.   

o Students taking the subbing opportunity, ED301 Application of Critical Thinking 

Through Substitute Teaching, will have further chances to work with technologies in 

the classroom.  
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•  Brainstorm options on intentional use of assessments using specific technology.  

  o Student observers and student teachers can share (during methods courses or 

student teacher seminars) notebook entries, or electronic means the many ways 

schools utilize technology in assessments, i.e., AIMSweb, DIBELS, Fastbridge, or other 

methods the adopted curriculum tracks data.   

o It was suggested that students keep records on the many methods that schools may 

be utilizing different technologies for P-12 students to demonstrate their mastery of 

concepts being taught.  

•  Discuss how collecting current research on great resources online can be accomplished.  

  o Methods courses can point out that 1st through 3rd year teachers found this to be an 

invaluable practice – collecting resources, recording their findings by notebook or 

electronically as well as sharing with fellow methods’ class candidates to further 

expand the many options at their fingertips later during their career.  

•  Compilation list of books by subject area to gather resources.  

  o Instructors can remind candidates about the critical issue of transferring their research 

skills to increase connections.  

• Continue USOE department book study of The Perfect Blend by Michele Eaton.  

 

Through trial and error, the EPP is working on continuous improvement from lessons learned such as 

saving ZOOM poll question data and transcripts of the focus group interview for further software 

interpretation by our research analyst (using qualitative MAXQDA software). Logistics involved in 

getting volunteers to respond to ZOOM focus group interview opportunities are continually being 

refined. Ideally, the goal is to include 3-5 volunteers for each focus group interview.  

Focus interview groups during spring 2022 were not successful as a result of low turnout, a new 

facilitator, and failure to collect poll data and record the interviews with transcriptions. However, an 

investigation into data collected during Spring 2018 may provide a helpful earlier baseline. Data shown 

on the following table provides helpful information from graduates. 

 

Graduate responses to the following questions consisted of the following: 

1. Is your administration satisfied with your teaching effectiveness? Are parents satisfied? Are 

students satisfied? 

• Yes. A lot of compliments on my teaching 

• 1st year teacher noted being strong on classroom management 

2. How did you perform on your district evaluation? 

• 2nd year teacher moving to Kindergarten to be new strong lead teacher in Literacy 

curriculum 

3. In comparison to other new teachers, who were not Baker University Graduates, how well prepared 

do you feel you in the realm of classroom management? 

• Helpful training: student teaching plan for first year teaching 

• Video – scenarios what would you do? 

• Practicum questions, i.e. behavior – what have you done? identify CRM/ what we’re looking 

for by administration examples 
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• CRM toolbox – during Education Orientation 

4. In comparison to other new teachers, who were not Baker University Graduates, how well prepared 

do you feel you were to begin your student teaching year? 

• Much more (4 responses) 

• Better conceptual understanding 

• More confident 

5. In comparison to other new teachers, who were not Baker University Graduates, how well prepared 

were you to enhance your teaching through the use of technology? 

• Proficient with Google Drive (4 responses) 

• Proficient with Document Camera (4 responses) 

• Not prepared for SAMR model (1 response) 

• SAMR model 

• Prepared really well, comes naturally 

• I-Station 

• Prepared just as well as others 

• District provided specific PD 

6. In comparison to other new teachers, who were not Baker University Graduates, how well prepared 

were you to differentiate your teaching to address the learning needs of all students? 

• Prepared with differentiated instruction in lesson plans 

• Helpful KPTP with focus students (select student in practicum and CI) 

• Data growth narrative 

• High school – other than SPED [socioeconomic/work], student self-paced 

 

  


